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1. Aims

Our school has 5 core values:

Respect
Excellence
Aspiration
Creativity
Teamwork

The aim of our Special Needs and Disabilities (SEND) policy is to ensure that these 5 values are a reality
for all children, including those with SEND. We aim to raise aspirations and expectations for children with
SEND, regardless of their needs and abilities, and focus on the outcomes through provision and support.
We do this following the statutory framework set out in the SEND Code of Practice (2014, updated 2024).

2. Legislation and Guidance

This policy and information report is based on the statutory Special Educational Needs and Disability Code
of Practice and the following legislation:

e Part 3 of the Children and Families Act 2014, which sets out schools’ responsibilities for pupils with
SEN and disabilities

e The Special Educational Needs and Disability Requlations 2014, which set out schools’
responsibilities for education, health and care (EHC) plans, SEN co-ordinators (SENCos) and the
SEN information report

e [Equality Act 2010, sets out legal duties for schools in England to prevent discrimination and
promote equality.

3. SEND Definitions

A pupil has SEN if they have a learning difficulty or disability which calls for special educational provision
to be made for them.

They have a learning difficulty or disability if they have:
e A significantly greater difficulty in learning than the majority of the others of the same age, or
e Adisability which prevents or hinders them from making use of facilities of a kind generally provided

for others of the same age in mainstream schools

Special educational provision is educational or training provision that is additional to, or different from, that
made generally for other children or young people of the same age by mainstream schools.


https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.legislation.gov.uk/ukpga/2014/6/part/3
https://www.legislation.gov.uk/uksi/2014/1530/contents/made
https://www.legislation.gov.uk/ukpga/2010/15/contents

4. Roles and Responsibilities

4.1 The Role of the SENCo

The Special Educational Needs Coordinator (SENCo) is Catherine Holley

The SENCo works closely with teachers, support staff, parents and external agencies to ensure that
appropriate support is in place for children with SEND.

Key responsibilities include:

Working within the Senior Leadership Team and SEN Governor to determine the strategic
development of the SEND policy and provision in the school

Providing professional guidance to colleagues and working with staff, parents, and other agencies
to ensure that pupils with SEN receive appropriate support and high-quality teaching

Day-to-day responsibility for the operation of this SEN policy and the co-ordination of specific
provision made to support individual pupils with SEN, including those who have EHC plans
Coordinating and overseeing SEN Support Plans, including termly reviews.

Monitoring the implementation and effectiveness of SEND provision across the school.
Coordinating Team Around the Child (TAC) meetings for pupils with higher levels of need,
particularly where external agencies are involved or concerns have been identified.

Acting as a contact point for external agencies including professionals and SEN Islington and
supporting referrals where appropriate.

Arranging training and guidance for staff delivering interventions.

Supporting teachers to ensure that resources and support listed within the SEN Support Plan are
in place at the start of each term or academic year.

Working with the SLT to plan and timetable SEND interventions.

Meeting with parents, alongside the class teacher, where the appropriate communication and
escalation procedures have been followed.

Agreeing and reviewing additional communication arrangements, such as home-school
communication books, where these are required.

Meeting with parents/carers of pupils receiving Tier 3 support at least annually to review Individual
Support Plans, with two additional review meetings led by the class teacher.

Liaison with potential next providers of education to ensure that the school meets its responsibilities
under the Equality Act 2010 with regard to reasonable adjustments and access arrangements
Ensuring the school keeps the records of all pupils with SEN up to date

4.2 The Role of the Class Teacher



Class teachers are responsible for ensuring that teaching and provision in the classroom meets the
needs of all pupils, including those with SEND. The class teacher is the main point of contact for any
parental queries or concerns regarding a child’s education and support.

Key responsibilities include:

e Acting as the first point of contact for all parent queries, including where a child has an EHCP and
receives a high level of additional support.
Planning and delivering high-quality, inclusive teaching that meets the needs of all learners.
Working closely with any teaching assistants or specialist staff to plan and assess the impact of
support and interventions and classroom follow-up.

e Working with the SENCo to review each pupil’s progress and development and decide on any
changes to provision.
Ensuring they follow this SEND policy.
Preparing resources for teaching and adapting learning activities where required.
Ensuring that the provision, strategies and resources identified within a child’s SEN Support Plan
are in place and used consistently.

e Ensuring that a child’s individual interventions, support arrangements and timetable are followed
and that resources are in place in the classroom.
Working closely with support staff to ensure that SEND provision is delivered effectively.
Assessing and monitoring a child’s progress in line with the school's assessment cycle, with SENCo
support where alternative assessment tools are required.

e Reviewing progress and contributing to SEN Support Plan reviews and TAC meetings as
appropriate.

e Maintaining regular communication with parents regarding progress, achievements and concerns.

4.3 The Role of Support Staff

Support staff provide a range of support to pupils as directed by the Senior Leadership Team (SLT),
class teacher and SENCo. This may include supporting individual pupils or small group learning.

Support staff work under the direction of the class teacher and do not replace the teacher's responsibility
for a child's education, communication with parents, or overall provision.

This remains the case even where a child has significant SEND and is supported through an Education,
Health and Care Plan (EHCP).

Key responsibilities include:

Supporting the delivery of high-quality teaching and learning activities planned by the class teacher.
Delivering interventions and targeted support programmes as directed.

Preparing resources for interventions and learning activities where required.

Supporting pupils to access the curriculum, develop independence and engage in school life.
Following agreed strategies, provision and support arrangements set out in SEN Support Plans
and EHCPs.

e Monitoring and recording pupil engagement, progress and outcomes as directed.

e Providing feedback to the class teacher on a pupil's learning, wellbeing and progress.

e Providing brief handover information to parents when agreed by the class teacher and school, while
referring to the class teacher when needed.



4.4 The Role of The SEN Governor

The SEN Governor is Alistair Richardson.
Key responsibilities include:

Helping to raise awareness of SEN issues at Local Governing Board meetings
Monitoring the quality and effectiveness of SEN and disability provision within the school and

updating the Local Governing Board on this
e Working with the Headteacher, Assistant Headteacher of Inclusion and SENCo to determine the

strategic development of the SEN policy and provision in the school



5. SEND Information Report

Our school currently provides additional and/or different provision for a range of needs, including:

Communication and interaction: autistic spectrum disorder, speech and language difficulties
Cognition and learning: dyslexia, specific learning difficulties, moderate learning difficulties
Social, emotional and mental health difficulties: attention deficit hyperactivity disorder (ADHD)
Sensory and/or physical needs: visual impairments, hearing impairments, sensory processing
difficulties, epilepsy

5.1 Identifying pupils with SEN and assessing their needs

Teachers are responsible for the progress and development of all children in their class, including those
who access some support from teaching assistants (TAs) or specialist staff. High quality teaching, adapted
to the needs of individual children, is the first step in responding to children who may or may not have

SEND.

Possible SEN may be identified through:

Teacher observations

Pupil attainment data

Behaviour data

Parent communications

Reports from external agencies

Information from previous schools or nurseries

Class teachers meet termly with members of the SLT to conduct data scrutinies and conduct pupil progress
meetings. As part of these meetings we focus on children who have identified SEN and those who may
have SEN and review the support in place for these children.



5.2 The Additional Support Pathway & referral to the SENCo

The diagram below shows the process when we feel that a child may benefit from some additional support.

Possible SEN is identified by the class Possible SEN is identified from data/ during

Possible SEN is raised by a parent teacher pupil progress meetings

Concern relates to progress or SEN including SEMH. Class teacher selects provision from the Ordinarily Available Provision (OAP)
and records this using Additional Support Pathway Form.
Choose an area or areas/ of need. Put in place suggested strategy/s for 6 weeks.

Class teacher holds conversation with parent (this could be a phone call) and
records conversation including parental voice on Additional Support Pathway
Form

A 4

Class teacher shares documentation with the SENCo who adds the child to

# If the child has made some

6 week implementation period
If the child has made some progress, repeat for a further 6 weeks

If the child has made GOOD

If the child has made LITTLE
or NO progress
SENCo may suggest further OAP v
strategies and or conduct an

observation. .
Class teacher makes referral to the SENCo using the review section of the Inform SENCo who will
SEN Identification Form remove from Additional

Support Pathway list

v

SENCo discusses referral with class teacher and, conducts observation,
recorded on SEN Observation Form.

v

Meeting with DHT, SENCo & Class Teacher to agree next steps. Child will
likely be added to the SEN register and a tier 1,2 or 3 SEN Support Plan will
be created.

v

SENCo and Class Teacher meet with parents to share support plan and
discuss adding to the SEN register.
Following this, SEN Register Letter to be sent.

Different pathways will exist for children who are new starters with identified SEN, those for whom a
diagnosis is given by an external agency, and for those who have a rapidly emerging need which presents
an urgent risk to safety or wellbeing.



5.3 Addition to the SEN Register

Following completion of the Additional Support Pathway, if concerns persist about the child’s progress and
they need continued support above and beyond what is offered to their peers, they may be added to the
SEN register.

This is done only when agreed by the class teacher, SENCo and Deputy Head Teacher.
Parents/carers will be offered a meeting and will be fully consulted before addition/ Head Teacher
to the SEN register.
e |tis usually done after at least 6 weeks’ implementation of strategies in class through the Additional

Support Pathway.
Parents/carers will be sent a letter notifying them of their child’s addition to the SEN register
The only exceptions to this pathway are when:

o There is a rapidly emerging profile of need and addition is agreed by the DHT/HT

o A child arrives at COLPAI who is already on the SEN register

o A child receives a diagnosis with recommendations for support

Removal from the SEN Register

If a child is making consistent progress and no longer needs support additional to or different from that
provided to other children, they will be removed from the SEN Register.

It must be agreed by the HT/DHT, SENCo and Class Teacher

Parents should be informed prior to a child’s removal from the SEN register and given an
explanation for the removal.

This must be done only by the SENCo.

Parents must be sent a letter notifying them of removal from the SEN register

The only exceptions to these criteria are when the parents ask for removal from the SEN register
in which case school will consult with them sooner



5.4 SEN Support Plans - Levels of Support

All children on the SEN register will have one of the following support plans, depending on their level of
need. These will be shared with parents at the beginning of each term and feedback/ parent voice will be
collected. We follow the Assess> Plan> Do> Review Cycle, as set out in the SEN Code of Practice,
ensuring that provision for children with SEN is reviewed at least termly.

One Page Profile

Spring 2026

What's important to me

- Zones of Regulation 2« weeky for
Social Skills Group 1 weekly for 1

One Page Profile +

Summer 2026

chita
27/08/2018

What's important to me
My famiy.

Review _luly 2026

canadd a full stop

Tier 1 - One Page Profile

) This is the minimum requirement for all pupils on the SEN register.

) The One Page Profile collates key information regarding a pupil’s
strengths, areas of need and the support in place.

) It ensures that all staff working with the pupil have a clear and
consistent understanding of how best to support their needs.

Tier 2 - One Page Profile PLUS (includes targets)

° These plans support closer monitoring of pupil progress and
development.

° They are used for children with increased levels of need, including
those who may be:

o Working significantly below age-related expectations (e.g. more than
a year behind their peers)

o Requiring more targeted and structured support to access the
curriculum

o Beginning to demonstrate more complex or persistent barriers to
learning

There may also be some involvement from external agencies to
support assessment and provision.



Individual Support Plan

e b

camys Lonon
BENETER

Child's Name:
XXXXX

Date of Birth: ddimmiyyyy

Date Plan Started: dd/immiyyyy

‘What's important o me

understand my needs
Aftending my interventions
Being seen as ‘good’

Who is important to me
My family

Having familiar adults around who

How to communicate with me
I need instructions broken down info

small steps
Give shor, clear instructions

Explain unfamiliar words to me
Use visuals to help me to understand
Ask simple questions and give me

thinking fime

What people like and admire about me

= 1am friendly and kind and notice when

v

someone is struggling
1 try hard in all my leaming

1 am helpful around school
1.am curious and like

asking questions

1 am good at my times tables

| like playing chasing games
with other children

| dislike when routines =
change.

around.

playtime with my friends

| dislike: it when others are messing

| dislike when | have had a difficult

| dislike when work is foo hard for me.

grammar and medeling/recasting

senlences

Use comic strip conversations to help
me to understand others’ points of
view when there is a disagreement
Explicitly teach me social skills
= A supportive talk partner

and being seated away from
distraclions

Check in with me before |
start my work to and regularly
throughout

Sensory circuits

21

7

Ignoring others’ silly behaviours
‘When I find work hard or make a

My friends = Repeat instructions 1am funny
= Social stories
Likes/dislikes Ways to support me Things | find tricky
= Adapt tasks fo my level = Following longer instructions
= llike praise. = Short, clear instructions in small steps. = Maintaining focus
= llike sitling in the calm comner. Show as well as tell and use visuals = Putting my hand up
» llike TTRS »  Explicitly teach vocabulary and * Resisting impulses
. -
.

mistake, | can find this upsetting which

can put me off my work

= Understanding others’ points of view if

there is a disagreement

and might upset others or myself

Knowing when a game is too rough

Target sheets

Tier 3 - Individual Support plan (ISP)
° These are used for pupils with the
highest level of need.

° Individual  Support Plans are
implemented for pupils with an Education,
Health and Care Plan (EHCP), or for those
where an EHCP assessment may be
required to ensure appropriate provision.

) Provision at this level typically involves
significant and sustained input from external
agencies to support assessment, planning
and delivery of targeted interventions.

Target Churt- Summer 2026

e -

To form handwriting neatly and legibly in  all

g

my books

R
e

To engage in active

)

& T W

listening to support my learning

T—7]
1—

To use a checklist to get ready

\

i“O

for learning

Children with SEN targets (those supported at Tiers 2 or 3/One Page Profile PLUS, or Individual Support
Plan) will have a corresponding target sheet. These will be displayed on your child’s desk.

Children should receive a star/tick when adults observe them meeting their targets. Once they have five

stars against any target, they can collect a reward from the Deputy Headteacher.

continue to collect stars against this target.

Children can then

Targets will be formally reviewed at the end of each term and new support plans shared with parents at
the start of the next term.

5.5 Consulting and Involving Pupils and Parents

Working in close partnership with parents is key to effective SEN practice.

The class teacher has

responsibility for the delivery of a child’s SEND provision, which is then overseen by the SENCo. At every
stage of the cycle parents/carers and, where possible, children themselves are involved in giving their
views on what is working and what could be changed.



In particular, parents will receive communications through:

Regular communication with the child’s class teacher

Termly parent-teacher meetings

A discussion with the class teacher as part of the additional support pathway

Consultation when a child is added to the SEN register

Termly updates to SEN Support Plans

A meeting, at least annually with the SENCo for pupils where a child is supported at Tier 3 -
Individual Support Plan

Parents/carers are also invited to provide feedback through a termly SEND questionnaire, which helps the
school evaluate and further develop SEND provision.

5.6 Supporting Pupil Transitions

We recognise that transitions are an important time for all children, but especially so for children with
SEND. Consequently, we work closely with parents, children and staff to ensure these transitions run as
smoothly as possible.This may include:

Visiting children in their previous setting/nursery/school/at home

Accompanying children on visits to their new classroom/school

Introducing them to their new class teacher well before the end of the school year

Discussing any concerns that the child may have and then planning practical support with them
and their parents/carers

Writing ‘social stories’ that have this information in visual form that the child can read with their
parents/carers over the summer holiday

We work with parents/carers to ensure that the secondary transition for children with high levels of
SEND meets the needs of their children. The SENCo will meet with parents to discuss the process
and will liaise directly with the SENCo of secondary schools

We also set new outcomes for a child’s SEN support plan before the end of the school year. This
means that the child’s needs and the provision and outcomes identified to meet them are part of
the transition process and are made explicit to the child’s new teacher before the school year starts.

5.7 Specialist Support and Expertise

COLPAI works closely with a range of external agencies to provide tailored support to meet the varied
needs of our pupils. We will typically seek support through outside agencies when we provide support at
Tier 3 - Individual Support Plan level. Agencies may include:

Speech and Language Therapy

School Wellbeing Service

Occupational Therapy

The Educational Psychology Service

The Bridge School Outreach - for pupils with autism diagnoses

Samuel Rhodes School Outreach - for pupils with moderate learning needs and a range of other
diagnoses

New River College Outreach - for pupils with social, emotional and behavioural difficulties



CAMHS, including our CAMHS Clinician in School
Assistive Technology Library

Richard Cloudesley School Outreach

Bright Futures/Bright Start

Additional specialist support may also be sought from services such as Occupational Therapy, Speech
and Language Therapy, CAMHS, School Wellbeing Services, outreach teams from specialist schools,
family support services and educational psychology, depending on the individual needs of the child.

5.8 Staff Expertise and Training

To maintain and develop the quality of teaching and provision to respond to the strengths and needs of all
children, all staff undertake training and continuing professional development. The training needs of staff
are identified in a variety of ways: induction, ECT mentoring, performance management, questionnaires,
observation and feedback, scrutinies, coaching and so on. Some training is delivered to all staff, while
other training is tailored to specific roles or the needs of children they support (e.g. training from the Speech
and Language Therapist in how to deliver an intervention to a group of children).

Staff may also receive training and support from external professionals including speech and language
therapists, occupational therapists, CAMHS clinicians and specialist outreach services.

All teachers and support staff undertake an induction on taking up a post at COLPAI, this includes:

e meeting with the SENCo to explain the school’'s systems and structures in place for SEND

e discussion around the needs of any individual children with whom they will be working/teaching
The SENCo is qualified with the Post Graduate Certificate National Award for SENCos (NASENCo) and
regularly attends specialist network meetings to keep up to date with local and national initiatives for SEND.

The SENCo will run regular training to cascade developments back to the wider staff team.

5.9 Evaluating the Effectiveness of SEN Provision
We evaluate the effectiveness of provision for pupils with SEN by:

Reviewing pupils’ individual progress each term

Reviewing the impact of interventions each term

Using pupil questionnaires/pupil voice

Parent questionnaires

Monitoring by the SENCo and wider SLT

Using Termly Targets to measure progress towards personalised goals and assess next steps
Holding annual reviews for pupils with EHC plans

We also monitor the implementation of SEN Support Plans and interventions through classroom visits,
provision reviews and termly monitoring by the SENCo.

5.10 Enabling pupils with SEN to engage in activities available to those in the school
who do not have SEN



All of our extra-curricular activities and school visits are available to all our pupils, including our before-and
after-school clubs.

It is important to us that pupils with SEND access school visits and trips, which are such exciting and
interesting learning opportunities for children. We conduct a review of each visit/trip beforehand to ensure
we have everything in place to make it a success (e.g. some children with SEND may find periods of
walking difficult, or find new environments upsetting); and we make adjustments to our plans to meet their
individual needs.

All pupils are encouraged to take part in special events at school such as Sports Day and World Book Day.
No pupil is ever excluded from taking part in these activities because of their SEN or disability, unless
there are specific health and safety considerations that cannot be reasonably mitigated. In such
circumstances, we work closely with pupils, parents/carers and relevant professionals to identify
appropriate alternatives and ensure meaningful inclusion wherever possible.

At COLPAI, we support pupils with disabilities by:

Arrangements for the admission of disabled pupils

The teaching of children through our school values including, ‘respect’

We are a fully accessible school and have accessible toilets and access to a lift.
Carefully planning to meet the needs of individual pupils.

Seeking advice from services such as the hearing and visual impairment teams.

5.11 Support for improving emotional and social development

Some children find the social and emotional aspects of school life to be more difficult than others — we are
able to offer pastoral support to these pupils. This is managed by our extended SLT, including the SENCo.
This may include attending interventions including Zones of Regulation and Stormbreak activities. Support
may be managed through a support plan. We have a zero tolerance approach to bullying. For more
information, please see the Behaviour Policy.

5.12 Complaints about SEN provision

We hope that every parent/carer is happy with what is in place for their child. We actively seek the views
of parents/carers and evaluate the effectiveness of our SEND provision through a termly parent/carer
questionnaire. Feedback received is used to inform future developments and improvements to our
practice. If parents/carers are unsure about any aspect of the provision in place for their child, or have a
concern, they should first discuss this with the child's class teacher. In most instances, issues are resolved
at this stage. However, if parents remain unhappy, they can also speak to the phase leader or SENCo.
Copies of the school’s complaints procedure are also available via the website or the school office.

5.13 The local authority local offer

Islington’s SEND Local Offer is available_on their website.

Some parents who are resident in local boroughs may wish to consult the relevant local offer:
Hackney SEND Local Offer

City of London SEND Local Offer

6. Monitoring Arrangements


https://directory.islington.gov.uk/kb5/islington/directory/localoffer.page?localofferchannelnew=0
https://www.hackneylocaloffer.co.uk/kb5/hackney/localoffer/home.page
https://www.fis.cityoflondon.gov.uk/send-local-offer

This policy and information report will be reviewed by the SENCo and Head of Inclusion every year. It will
be approved by the Local Governing Board. It is likely that in the school year 2026-27 the policy will be
reviewed sooner than one year in response to the changing governmental framework for SEND.

7. Links with other Policies and Documents

This policy links to the following policies :

Accessibility plan

Behaviour policy

Safeguarding Policy

Equality information and objectives
Supporting pupils with medical conditions



