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1.0 Behaviour Expectations Statement

To enable effective teaching and learning to take place, positive engagement and behaviour in all
aspects of school life are necessary. Our school family works to create and maintain a welcoming,
calm, supportive and safe learning environment in which every person, children and adults alike, is
valued. We aim to promote a positive attitude in our pupils, creating an environment in which
good behaviour is expected from everyone, within a climate of trust, mutual consideration and
respect.

We aim to achieve this through partnership between pupils, community members, parents/carers
and staff who are all taking responsibility for their actions and modelling clear expectations to
each other.

COLPAI seeks to develop a strong moral ethos. School rules are for the safety and comfort of all
members of the school community. Bullying, discriminatory behaviour, and physical aggression or
fighting will not be tolerated from any member of our school community. Please read our Anti-
Bullying Policy for further information, including the Department for Education (DfE) definition of
bullying. At COLPAI, we have adopted the positive behaviour system based on the emotion
coaching approach. This policy is intended to be consistently applied although, at times, staff will
use their professional discretion.

2.0 A Whole School, Consistent Approach

At COLPAI, we believe that good behaviour for learning is the key to a good education. We work to
create a learning environment where everyone feels valued, secure and motivated to learn. We
firmly believe that every member of our school community, including teaching and site staff,
parents/carers and the wider community, has a responsibility to teach children socially acceptable
behaviour.

e \We aim to promote high standards by modelling positive behaviours at all times. Children
learn by watching and observing our thoughts and actions.

e We aim to encourage high standards of learning and behaviour, emphasising praise and
positive reinforcement.

e We aim to ensure that all adults and children within our school community treat each
other with mutual respect and consideration.

3.0 Rights and Responsibilities
Everyone in the school community has rights and responsibilities to ensure that COLPAI is a safe
place to learn, work and play.

e Children have the right to learn, work and play in a friendly, safe and helpful school.

e Teachers and staff have the right to teach and work in a friendly, safe and satisfying school
which is supported by the community.

e All children, adults, parents, carers and families have the right to feel welcome, safe and
secure.

o All members of our community understand and appreciate that every child has the right to
learn, work and play in a friendly, safe and helpful school.



4.0 Code of Conduct

The school environment plays a central role in the children’s social and emotional development.
Adults encountered by the children at school have an important responsibility to model high
standards of behaviour at all times. In school, we work towards standards of behaviour. Our
expectation is that everyone in the school community, including pupils, will aim to demonstrate
the school values, follow the school rules and behave in an appropriate way at all times.

5.0 Aims:
e To provide a safe environment free from disruption, violence, bullying and any form of
harassment.
e To enable children to understand that acceptable behaviour is a result of mutual respect -
respect for ourselves, respect for others and respect for property.
To promote the school values.
To reinforce and model positive behaviour.
To ensure fairness of treatment for all.
To encourage consistency of response to both positive and negative behaviour.

6.0 Objectives:

All Adults:

To provide a positive role model.

To have high expectations of themselves and the children.

To emphasise and reward positive behaviour.

To respond to unacceptable behaviour in a firm and consistent manner.

To involve and inform other adults of all aspects of this policy.

To deal with issues, concerns and complaints regarding behaviour in an appropriate
fashion.

All Children:
® To understand that they are a valued part of the community.
To understand their roles and responsibilities in terms of behaviour.
To discuss and share what constitutes acceptable behaviour.
To understand and know what is acceptable behaviour.
To be responsible for behaving in an appropriate manner.
To bring any behaviour issues to the attention of an adult.
To have strategies to help them to deal with big emotions.

7.0 Why Positive Behaviour Management?

In the world around them, children see many different examples of how people behave. We have
a responsibility to help children understand that they have choices about how to behave, and to
help them develop the strategies to make appropriate choices. We also firmly believe that we
need to ensure that other children are able to develop strategies to cope when they observe or
are involved in situations where another child is behaving inappropriately.

Our aim at COLPAI is to create an environment where children feel valued, safe and motivated to
learn. We believe that good behaviour and discipline are the foundation of all learning, and
without a calm, orderly atmosphere, effective teaching and learning cannot take place.
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We believe that children respond best to praise and encouragement. We must try to find every
opportunity to praise children when they are showing appropriate behaviour.

Children learn by example. School staff and parents/carers have a shared responsibility in setting a
good example, as well as ensuring that the rules are followed.

8.0 Zones of Regulation
Children are taught zones of regulation through PSHE lessons (6 prescribed lessons at the start of
the year which are then referred back to as and when needed) which provide a shared language
and visual framework for them to identify and categorise emotions and explore strategies for how
to support themselves. Each classroom has a calm corner which children can use to support their
emotional regulation for a short period before returning to learning when required. Some children
may access Zones of Regulation interventions to support the development of their emotional
regulation and wellbeing. Supportive adults play an important role in empowering children to
build a repertoire of internal and external socio-emotional regulatory skills that promote prosocial
behaviour. Staff follow the following steps in their interactions with pupils:

e Recognising the young person’s feelings and empathising with them;

e Validating and naming the young person’s feelings;

e Setting limits on behaviour;

® Problem-solving.

9.0 Our School Values

e Our school values are used to pro-actively teach pupils about behaviours we want them to
develop. Our values underpin all aspects of school life (and are displayed in every
classroom), including conversations about behaviour;

< We show respect - Treating everyone fairly, showing good manners, listening to others,
and valuing both similarities and differences.

< We show excellence - Working hard, persevering, learning from mistakes, and striving for
personal best in all tasks.

% We show aspiration- Aiming high, having self-belief, seizing opportunities, and remaining
positive.

< We show creativity - Using imagination, staying curious, asking questions, and
thinking outside the box.

®  We show teamwork - Contributing enthusiastically, supporting one another, and
collaborating to succeed.

e Assemblies very much support the ethos of the school, with week assemblies on:

s A weekly Celebration Assembly recognises COLPAI excellence, rewarding pupils who
demonstrate the school values.

< A weekly Values Assembly provides opportunities to explicitly teach expectations for
behaviour and routines, including table manners, conversation skills and respect for
privacy. The assembly also uses the Trackit system to recognise pupils’ successes from the
previous week and to introduce a focus for improvement, which is reinforced through
PSHE circle times that week.
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% Music assemblies to build well-being, a sense of community and music skills. All songs
chosen for our singing assemblies align with our school values, with each half term
focusing on one specific value.

10. COLPALI’s use of Trackit

Trackit is used at COLPAI to promote positive behaviour, support self-regulation, and help pupils
take ownership of their learning. Introduced in Summer 2025 following a trial and stakeholder
consultation (including pupils), it enables staff to recognise positive behaviour and track patterns
over time.lt is accessible to all staff, allowing positive behaviour to be recognised consistently
across the school, including in lessons, assemblies and on the playground. The system supports
teachers to identify pupils who may need additional support, set behaviour goals, and teach
routines and expectations.

Key principles:

e All pupils can make positive behaviour choices and influence outcomes
e Positive behaviour is explicitly taught, modelled and reinforced
e Consistently meeting expectations is recognised and rewarded

The system ensures:

e A consistent, whole-school approach
e Use of least intrusive behaviour strategies (see Appendix 1)
e Opportunities for pupils to reflect, self-regulate and improve

How Trackit Works:

1. Digital Points System

Trackit operates on a points-based system where teachers can award individual pupils, groups, or
the entire class with positive points for demonstrating good behaviour. At COLPAI, these points
are customised to reflect our school values Respect, Excellence, Aspiration, Creativity, and
Teamwork, children can also be praised for showing positive behaviour for learning SMART. This
helps to celebrate positive actions to encourage good behaviour.

2. Instant Feedback for pupils

When a teacher awards or deducts points, pupils can see this feedback immediately. Each child
has their own account, and their points tally is updated in real-time. This motivates pupils to stay
engaged and take responsibility for their behaviour.

3.Pupil Profiles and Reports

Each child has a personal profile that tracks their behaviour progress over time. Teachers can
generate reports to review behaviour patterns; these provide valuable data for setting individual
goals and recognising improvement.



11.0 Rewards

Using praise to influence behaviour

At COLPAI, praise is used purposefully to reinforce positive behaviour in line with the school’s
values. When used effectively, it supports pupils to develop self-regulation, confidence and a
positive approach to learning. Staff ensure that praise is meaningful, proportionate and tailored to
individual pupils.

Praise is explicitly linked to the COLPAI values, recognising pupils who demonstrate these through
their behaviour, attitudes and learning.

A Individual Rewards
e Each week, Trackit points are monitored. When children reach the thresholds
outlined in the table below, they will be awarded a merit badge in class. As this is
a new initiative, the points thresholds may be reviewed following the trial period.

100 Trackit Points ® bronze merit
badge
200 Trackit Points e silver merit badge
300 Trackit Points e gold merit badge
450+ Trackit Points e platinum award
- tea with the
headteacher

o Merit badges are awarded in class each week.

® Exceptional learners certificates are sent home to one child per class per
week who has consistently demonstrated the COLPAI values.

e A Headteacher’s Award and COLPAI values wristbands are presented to
pupils who go above and beyond, such as representing the school at
events (e.g. a swimming gala).

e Visits to a member of the Senior Leadership Team to showcase work are used to
encourage and praise exceptional effort or achievement by pupils.

® |n some circumstances, additional rewards may be used for identified groups of
children in order to encourage specific behaviours or to respond to an emerging

need.



B Group Rewards

e Children are divided into tables in their classrooms. Children can earn table
points for positive behaviour throughout the half term. The winning table from
each class attends a special reward afternoon at the end of the half term (for
example, a movie afternoon or disco).

e C(Classes who follow the lining up routines effectively are rewarded with lining up
points. If a class earns the most lining up points in a week they get 15minutes of
extra play.

® The class with the highest weekly attendance receives the attendance cup in
celebration assembly.

C Playground Rewards and Rewards Outside of the Classroom

e Gold stars will be awarded to children displaying the values through play.
e Gold stars will be awarded to children who follow the MUGA rules.

Examples of behaviours recognised through praise (linked to COLPAI values) include:

Showing kindness, politeness and consideration for others (respect, teamwork)

Working collaboratively and supporting peers (teamwork, respect)

Sustaining effort, showing resilience and striving to improve (aspiration, excellence)
Producing work to a high standard and taking pride in presentation (excellence)
Contributing ideas and thinking creatively in learning (creativity, aspiration)

Taking responsibility for behaviour and making positive choices (respect, excellence)
Listening attentively and following instructions (respect)

Demonstrating independence, motivation and a positive attitude (aspiration, excellence)
Setting a positive example for others (teamwork, respect, excellence)

12.0 Managing Children’s Behaviour

A Tiered Approach

e Where behaviour falls below the expected standard, we operate a tiered
approach. This allows us to respond fairly, consistently and appropriately to
different behaviours.

o Teachers always exercise their professional judgement when addressing
behavioural choices and will take account of factors such as SEND, age and
circumstances when applying the tiered approach.

e The graphic below sets out COLPAI's tiered approach to supporting pupils and is
displayed in every classroom. Pupil behaviour is assessed against the colour-
coded scale, with responses and consequences implemented in line with the

expectations associated with each level (Appendix 2).
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The tiered approach provides guidance for staff and should not be interpreted as a rigid escalation
process. Staff may move between stages or adapt responses where this is necessary to ensure
safety, fairness and reasonable adjustment.

B Rationale

For orange-level behaviours, the loss of 5 or 10 minutes of playtime is designed to remove
something which the child likes but the consequence is mostly symbolic. Should pupils exhibit
yellow level behaviour they will be instructed to attend Reflection with a staff member at
playtime. They will complete a Reflection Sheet (see Appendix 1), this is a restorative task which is
focused on repair and moving forwards. Red behaviours are extremely serious and consequences
are issued by SLT in line with their exclusion guidance below (Appendix 2).

Where possible, consequences will follow incidents promptly.
C Conflict Resolution

e At COLPAI, we manage conflict using a restorative approach. Parties will have the chance
to reflect on an incident and then come together to discuss.



e All parties are given an equal opportunity to share their perspectives, feelings and
responses to the conflict. Where appropriate, mutually agreed next steps are identified. In
some cases, accounts of events may differ and it may not be possible to reach a shared
agreement about what occurred. In these circumstances, the school will consider all
available evidence and make decisions on the balance of probabilities, in line with
Department for Education (DfE) guidance.

e Conflict resolution can happen verbally or in writing, immediately after an incident, when
revisiting a past incident or in a more formal conference.

® Any staff member can use restorative tools to resolve conflict.

o Reflection sheets to support conflict resolution can be found in Appendix 1 as mentioned
above.

D Children with SEND including SEMH

e On some occasions we recognise that key children may need additional support or systems
in place to support their behaviour. This may include, but is not limited to, children with
SEND including SEMH needs.

e Staff will employ low level strategies to support a child with their behaviour by making
reasonable adjustments to their curriculum or timetable, or by finding key motivators and
rewards.

e |Individual children may have personalised targets and a reward system, set by the Pastoral
Lead and/or SENCo, to support their motivation and engagement in learning.

e The tracking of significant or repeated incidents on Trackit provides the Senior Leadership
Team, including the SENCo with an overview of pupil progress and needs. This will enable
targeted support for vulnerable pupils.

e Where a child is identified as needing support with their behaviour, staff may implement a
Behaviour Intervention Plan. Staff, parents/carers and the pupil agree to three targets. This
plan is reviewed at regular agreed intervals. Behaviour Intervention Plans may be
suggested as a result of the tracking of Yellow and Red behaviours denoting a specific trend
or noticeable change in behaviour.

e Where a child needs an ongoing specific approach to manage their behaviour, staff may
implement a Behaviour Support Plan. This is a more detailed outline of how staff at COLPAI
will support the child, considering the child’s specific needs and how the tiered approach
might need to be adapted for these needs.

e In consultation with the Head Teacher and parents/carers, a pupil may be excluded from
the classroom for longer periods of time. Pupils may also be excluded from
lunchtimes/playgrounds and school trips, particularly if there are safety concerns.

F Internal Suspension and Suspension
® The Senior Leadership Team refers to the COLPAI Suspension Guidance (Appendix 2) and

the COLPAI Suspension and Permanent Exclusion Policy, which provide a framework to
support and inform decision-making. However, these should be viewed as guiding
documents, and the response to any incident may be adapted to reflect the individual
circumstances of the case. This approach aims to promote consistency, fairness and
inclusivity, whilst maintaining high expectations of pupil behaviour and ensuring that
responses are proportionate, reasonable and in the best interests of all members of the
school community.



e Following an internal suspension, parents will be informed and a formal letter will be sent
outlining the reasons for the suspension and the support to be put in place. A Team
Around the Child (TAC) meeting will be convened to review the child's strengths, identify
any barriers to success, consider the child's and family's views, and evaluate the
effectiveness of current support. The TAC will agree to any additional strategies,
interventions or reasonable adjustments required to help the child succeed in school. The
aim of this process is to provide appropriate support, address underlying needs, and
reduce the likelihood of further suspensions.

e On the occasion where behaviour is of an extremely serious nature, or where behaviour
continues to be challenging over time, the headteacher may issue a suspension, following
the DfE Guidance.

® |Issuing a suspension is a last resort at COLPAI. The vast majority of behaviour will be
managed within the tiered approach and the tailored support offered by individual plans
outlined above.

e Following a suspension, a reintegration meeting is held with parents/carers, the pupil and
staff. In this meeting, the child is encouraged to reflect on the incident. Staff then check on
the child’s readiness to return to school and review the provision in place for the child
accordingly. These are then recorded on CPOMS. The school relies on the support of
parents/carers during this process and a behaviour contract may be drawn up which
includes this support.

Please see the school’s Suspension and Permanent Exclusion Policy.

G PERMANENT EXCLUSION

e The decision to permanently exclude a child is a serious one and is for the Headteacher to
take. The decision to permanently exclude should only be taken:
¢ In response to a serious breach, or persistent breaches, of the school’s behaviour policy;
and where allowing the pupil to remain in school would seriously harm the education and
safety of others in the school.

e Permanent exclusion is usually a last resort and other options, where appropriate to avoid
permanent exclusion will often be considered such as alternate provision or a managed
move.

Please see the school’s Suspension and Permanent Exclusion Policy.

13.0 The Use of Restrictive Interventions

In order to maintain firm boundaries of acceptable behaviour and ensure the safety of all staff and
pupils, it will be necessary at times to use approved methods of restrictive intervention with some
pupils. This point should only be reached when all possible options for giving the pupil time/space
to regain self-control have been exhausted. Use of restrictive intervention will be recorded and
parents/carers will be notified by email or letter.

Please see the school’s Use of restrictive interventions policy (including reasonable force
and seclusion).

14.0 Curriculum
We recognise that well-planned, motivating lessons have a positive impact on pupil behaviour.
Whilst holding high expectations, we ensure that lessons are differentiated to meet pupils’ needs.
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Through the PSHE Jigsaw programme, we aim to teach the pupils a range of social and emotional
skills to support their behaviour and learning. Please see the school’s Jigsaw policy.

15.0 Bullying and Racial & Sexual Harassment
Bullying

e Bullying is behaviour by an individual or group, repeated over time, that intentionally hurts
another individual or group. It is pre-mediated and part of a frequent pattern, rather than
an isolated incident or a few incidents. Challenging behaviour must not be confused with
bullying.

e Bullying behaviour may be an indication that the bully is, or has been, themselves a victim
of bullying or abuse. Incidents should always be discussed with the Senior Leadership Team
since further action e.g. counselling or referral to social services, may be appropriate for
either or both the perpetrator and the victim.

Bullying can take many forms and can happen on a frequent basis over the short-term or continue
over a long period of time. Some specific ways in which bullying occurs are:
e Repeatedly pushing, shoving, hitting;
Gossiping, spreading rumours and labelling another person;
Name calling;
Damaging, stealing or hiding property;
Exclusion from groups or games;
Making personal comments;
Teasing which goes too far.

This policy applies to behaviour both in school and, where appropriate, outside school, including
online conduct that impacts on the safety, wellbeing or reputation of members of the school
community.

It is important that all members of staff and the wider school community recognise the above
behaviour as potential forms of bullying. Bullying must not be confused with one off or rare
incidences which involve a particular person and consideration must be given as to why incidences
are happening rather than immediately labelling a child or a group as a bully or bullies.

Racial & Sexual Harassment

e Racial harassment is defined as violence which may be verbal or physical, and which
includes attacks on property as well as on the person suffered by individuals or groups
because of their colour, race, nationality or ethnic origins, when the victim believes that
the perpetrator was acting on racial grounds and / or there is evidence of racism.

e® Sexual harassment may be defined as violence which may be verbal or physical, and which
includes attacks on property as well on the person suffered by individuals or groups
because of their gender, when the victim believes that the perpetrator was acting on
gender grounds and / or there is evidence of sexism.

All reports of bullying, racial and sexual harassment must always be taken seriously, investigated
and recorded according to school policy. Staff must always act and be seen to act to protect the
victims.
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All discriminatory incidents, including those involving race, religion, disability, sex, sexual
orientation or gender reassignment, will be recorded and managed in accordance with statutory
guidance.

All incidents of racial and sexual harassment should be reported to the Head Teacher. The Head
Teacher is responsible for reporting incidents to the LEA if appropriate.

The role of staff in modelling the appropriate behaviour is crucial in promoting positive behaviour
in these respects.

The school’s Jigsaw and RHSE programmes, encompassing British Values, address these issues
systematically.

16.0 Monitoring and review
Delivery of the behaviour policy will be monitored within the school monitoring cycle and analysis
of Trackit/CPOMs/Reflection Room sheets. This policy will be reviewed by staff on an annual basis.
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Appendix 1 — Reflection Sheet
Reflection sheets are used during restorative conversations to support pupils in reflecting on incidents,
understanding the impact of their actions and identifying positive next steps.
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Appendix 2
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- COLPAI
Suspension Guidance
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This document is designed to provide a framework to aid decision making around internal and external

suspensions. The aim of this is to create consistency, fairness and inclusivity whilst maintaining high

expectations of pupil behaviour. All incidents will continue to be looked at on a case by case basis and a

decision may be made that contradicts the framework below.

Consequence

Possible Behaviours

Mitigating factors/ factors to consider

% day internal

Fighting

Multiple yellow behaviours e.g. running
away from adults, refusing to follow
instructions, threat, swearing

Threatening behaviour over prolonged
period

Seriously hurting others without intention to
harm e.g. through frustration

1 day internal

Sexual harassment (behaviour of a sexual
nature towards others where child has an
understanding of this behaviour)
Discriminatory language (where child
understands the meaning)

Racist language (used to cause offence)

% day external

Unsafe behaviour so it is not appropriate for
the child to remain in school e.g. trying to
escape school

Multiple yellow behaviours over a
prolonged period making it unsafe for the
child to remain in school

1 day external

Sexual assault (participation in sexualised
activities)

Bullying, including online

Racism (with clear racist intent)

Causing actual injury to others through a
serious and intentional action

Posing a risk to the wider school community
through deliberate action

Serious, dangerous behaviour e.g. use of
weapons to threaten or harm, climbing
fences

Behaviours from the previous category
happening for the second occasion

Behaviours from a previous category
happening for the third occasion

Safeguarding context- is the child safe
when out of school?

SEND need- to what extent did the child’s
needs impact upon the incident?

Level of understanding- would a
suspension be impactful for the child?
Would they understand? Consider needs
and age.

Advice from professionals- have other
professionals been involved in supporting
this child? What advice did they give? Was
the provision in place?

Previous behaviour record- has this child
had behaviour incidents in the past? Have
previous incidents been similar?

EBSA- is the child at risk of Emotional
Based School Avoidance? To what extent
will the suspension impact on their
emotional wellbeing / engagement in
school?

Intention of the child- what were they
trying to communicate? What outcome
were they hoping for?
Remorse/responsibility- has the child
accepted their wrong doing? Have they
apologised and understood their mistake?
Victims- what do the victim (s) need?
Would a suspension have an impact on
them?

Provision - was the agreed provision in
place for the child?
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