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This policy has been produced based on recommendations in the Final Report of the Commission on
Assessment without Levels (Sept 2015) and in line with the ‘Purposes and Principles of Assessment
without Levels’.




1.0

Assessment at COLPAI

At COLPAI, assessment:

Is integral to learning and teaching; a dynamic process that supports learning and moves it
on;

Recognises and celebrates learning as a journey, not a race over hurdles to the finishing line;
Is underpinned by the belief that all learners have the potential to achieve and that effort,
resilience and practice are essential for success;

Promotes a clear understanding of the standards required and criteria upon which
assessments will be made;

Actively involves learners, engaging them in decision making; motivating them to take
responsibility for their learning, including through making further improvements; and
preparing them for life;

Focuses on learning through regular conversations, purposeful interventions and interactions
that actively promote self and peer evaluation and reflection;

Utilises a variety of approaches appropriate for the learners, the nature of the activity and the
context in which their learning is taking place;

Reaches beyond knowledge and understanding to include skills, attitudes and capabilities;

Is constructive and task-related in order to develop learners’ confidence and self- esteem and
to minimise potentially negative effects;

Generates feedback for both learners and teachers that inspires improvement and indicates
how this can be realised;

Results in consistent, accurate information that is meaningful and useful for pupils,
parents/carers, teachers, school leaders and governors.

Assessment works best when these factors are built into planning, learning and teaching through:

The provision of effective feedback to pupils;

The active involvement of pupils in their own learning, allowing them to see what they have
thoroughly understood and how they can make further progress;

Adjusting teaching to take account of the results of assessment, thus making future planning
more effective;

Having an understanding of the emotional impact that assessment has on a pupil’s motivation
and self-esteem, both of which are crucial to learning.




2.0 Formative Assessment

Effective in-school formative assessment enables:

. Teachers to identify how pupils are performing on a continuing basis and to use this
information to provide appropriate support or extension, evaluate teaching and plan future
lessons;

« Pupils to measure their knowledge, understanding and skill against learning objectives, and
identify areas for further development;

. Parents/carers to gain a broad picture of where their child’s strengths and areas for
development lie, and what their ‘next steps’ are.

At COLPAI, formative assessment is embedded into our daily practice and takes several forms.

« Anerror-rich climate is created in every COLPAI classroom. Effort, as well as achievement, are
celebrated. Thus, COLPAI’s children become learners who seek and willingly assimilate the
feedback shared as part of formative assessment.

- High-quality planning ensures that learning sequences are clear and adapted as necessary to
address emerging gaps in knowledge and skill.

. Learning objectives and success criteria are shared with and explained to pupils in every
lesson. These are written in clear, child-accessible language. For most subjects, success
criteria are written following the ‘all... most... some...” model. Sometimes, aspirational ‘flex’
success criteria are introduced; children are encouraged to challenge themselves against
these. ‘Show what you know’ success criteria, meanwhile, encourage children to apply several
previously taught skills in the lesson’s new context.

« Most marking of children’s written or otherwise recorded outcomes is performed ‘over the
shoulder’, i.e. in the moment; teachers give verbal or written feedback to which pupils
immediately respond.

« Anyretrospective marking is responsive, prompting children to reflect on, edit and refine their
outcomes.

« Children are assigned individual writing targets; these are regularly updated to reflect pupils’
progress and remind them of their priority ‘next step’.

. In Key Stage Two, pupils refer to punctuation and grammar knowledge organisers whenever
writing; these provide a positive model and are a comprehensive reference point for self-
assessment.

. Teachers expose pupils to positive, ‘teacher error’ and comparative models. Respectively,
these set the standard for success, pre-empt possible misconceptions or inaccuracies, and
encourage children to reflect on how their own outcomes could be further improved.

« Teachers make effective use of mini-plenaries to prompt pupils and celebrate success in
reference to the given criteria. Visualiser are used to share samples of children’s work for the
purposes of motivation and shared editing.

. Systems for subject-specific praise are introduced in Key Stage One and formalised in Key
Stage Two. Thus, pupils understand the dispositions, behaviours and skills that are essential
to and indicative of success across the curriculum.




3.0 Summative Assessment

COLPAI delivers all statutory assessments.

WHAT? WHEN?
Reception Baseline Assessment Within pupils’ first six weeks in Reception
Phonics Screening Check Year One
Multiplication Table Check Year Four
Standard Assessment Tests (SATS) Year Six

At the end of Key Stage One (KS1), children are assessed against the Teacher Assessment Frameworks
for Reading, Writing and Maths. The KS1 SATs are no longer statutory; the government will continue
to release papers for Reading; Maths; and Grammar, Punctuation & Spelling. COLPAI may use these
to inform teacher assessments.

Effective in-school summative assessment enables:

« Schoolleaders to monitor the performance of pupil cohorts, identify where interventions may
be required, and work with teachers to ensure pupils are supported to achieve sufficient
progress and attainment;

. Teachers to evaluate learning at the end of a unit or period of time, and the impact of their
own teaching;

« Pupils to understand how well they have learned and understood a unit, topic or course of
work taught over a period of time;

. Parents/carers to be informed about the achievement, progress and wider outcomes of their
child across a period of time.

At COLPAI, we have clear systems for summative assessment beyond statutory requirements.

. Points of achievement are an internal school measure and are collected in Autumn, Spring
and Summer. Points of achievement are assessed by the teaching and learning team. A variety
of evidence, including the results of NFER tests, is used to inform judgements in different
subject areas. These assessments are moderated by Senior Leaders to ensure consistency.

«  Where possible, assessments are moderated within the family of City schools and with
schools within the London Borough of Islington.

. Summative assessment judgements are made at the end of each term. The points are
entered into Progress Teaching by teachers and SLT in the end of term progress meetings.

. Termly datais analysed closely within and following pupil progress meetings. Individual pupils
and contextual groups who are making less than expected progress are identified and
interventions are implemented as appropriate. Strategies are agreed to ensure that pupils
who are attaining well make accelerated progress.

. Teachers un a gap analysis of objectives which have been taught, identifying strengths and
areas for development across cohorts, groups and individuals. This analysis is used to inform
future planning and provision.

. Data is used to inform progress meetings and whole school evaluation and development
planning.



https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1125249/2018-19_teacher_assessment_frameworks_at_the_end_of_key_stage_1.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1125249/2018-19_teacher_assessment_frameworks_at_the_end_of_key_stage_1.pdf

4.0

The Assessment Cycle at COLPAI

Autumn Term

Spring Term

Summer Term

Initial Read Write Inc. (RWI)
assessments

Reception Baseline Assessment
(completed within the first 6 weeks after children
enter Reception)

Baseline assessment on Progress
Teaching for Reading, Writing and
Maths

RWI assessments on a 6-week cycle

NFER tests for Reading; Grammar,
Punctuation & Spelling (GPS); and
Maths

COLPAI Writing and Reading
assessment grids

(informed by book looks, 1:1 reading, NFERs,
classroom observations)

Pupil Progress Meetings

(between teaching staff and the senior leadership
team)

Autumn Parent/Carer Meetings

RWI assessments on a 6-week cycle

NFER tests for Reading, GPS and Maths

COLPAI Writing and Reading
assessment grids

Pupil Progress Meetings

Spring Parent/Carer Meetings

RWI assessments on a 6-week cycle

Y2 - optional National Curriculum
assessments in Reading, Maths
(arithmetic and reasoning) and GPS

at the end of Key Stage 1 (May)

Y6 - National Curriculum tests in
Reading, Maths (arithmetic and reasoning)
and GPS at the end of Key Stage 2
(May)

NFER tests for Reading, SPAG and
Maths

COLPAI Writing and Reading
assessment grids

Y4 - Multiplication Tables Check (June)

Y1 - Phonics Screening Check (June)

Early Years Foundation Stage Profile
(June)

Pupil Progress Meetings

Drop-in parent session to discuss EYFS
Profile

End of year reports to Parents/Carers

Teacher Handover Meetings




5.0 Assessment: The Broad and Balanced Curriculum

At COLPAI, pupils’ progress and attainment are assessed and, consequently, maximised across all
subject areas. Senior and subject leaders have developed a range of assessment systems appropriate
to difference curriculum areas; examples of these are listed below.

o SCIENCE, HISTORY & GEOGRAPHY
Knowledge organisers are introduced at the beginning of each unit. These include assessment
questions based on each lesson’s content which are to gauge pupils’ understanding as they
move through the learning sequence.
Children and teachers generate questions for low-stakes quizzes to encourage recall of key
concepts and information.
Written outcomes or responses to exit tickets allow teachers to assess precisely against
lessons’ learning objectives and success criteria.
In Science, pupil complete pre- and post-unit assessment tasks to establish prior learning and
determine progress.

« RELIGIOUS EDUCATION
Pupils understanding is ‘RAG rated’ against each lesson’s success criteria.

o PERSONAL, SOCIAL, HEALTH & ECONOMIC EDUCATION
In reference to exemplifications, a ‘best-fit" approach, with, is applied to complete Jigsaw’s
pupil progress tracking sheets on a half-termly basis.

« COMPUTING
Computing is assessed against the expectations from the National Centre of Computing
Education. Assessment for learning takes place at the end of each lesson when the children
digitally submit their work. Regular exit tickets are set to assess children's understanding of
key vocabulary. Data is tracked in ‘RAG’ system on assessment spreadsheets.

« ART & DESIGN
These subjects are assessed against the Art and Design progression of skills document; lessons
are adapted to address any gaps in knowledge and skill. Children complete regular self-
reflections to understand their strengths and areas for development. Data is tracked in ‘RAG’
system on assessment spreadsheets.

6.0 Early Years Foundation Stage (EYFS) Assessment

The Reception Baseline Assessment (RBA) became statutory in schools in September 2021. It is an
activity-based assessment of pupils’ starting points in:

« Language, Communication and Literacy
. Mathematics

The RBA is a short, task-based assessment. Pupils use practical resources to complete these tasks and
teachers record the results on a laptop, computer or tablet. It is not used to ‘label” or track individual

pupils.

Schools are required to carry out the assessment within the first six weeks of pupils starting
Reception. Teachers will receive a series of short, narrative statements that tell them how their pupils
performed in the assessment. These can be used to inform teaching within the first term. No
numerical score is shared and the data will only be used at the end of Key Stage Two (KS2) to form
the school-level progress measure, which shows the rate and amount of progress pupils make
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between joining Reception and the end of Year Six. These measures for all-through primaries will be
published in the summer of 2028 for the first time. This will be when those pupils who entered
Reception in Autumn 2021 reach the end of KS2.

Full information about the reception baseline assessment and what it involves can be found here:
www.gov.uk/guidance/reception-baseline-assessment.

Information on the assessment for schools to give to parents can be found here:
www.gov.uk/government/publications/reception-baseline-assessment.

The EYFS profile is a statutory assessment of children’s development at the end of the Early Years
Foundation Stage and is made up of an assessment of the child’s outcomes in relation to the
seventeen early learning goals (ELGs). It is intended to provide a reliable, valid and accurate
assessment of each child’s development at the end of the EYFS. Practitioners are expected to use
their professional judgement to make these assessments, based on their knowledge and
understanding of what the child knows, understands, and can do. The main purpose of the profile
assessment at the end of the EYFS is to support a successful transition to (KS1) by informing the
professional dialogue between EYFS and Year One teachers.

7.0 Newly Arrived Pupils

All newly arrived pupils should be teacher assessed using school across the first few weeks of their
COLPAI journey. Teachers will also take into consideration any prior achievement data forwarded to
the school and information shared by parents and cares. Teachers will assess the pupil’s current
Reading, Writing, GPS and Mathematics attainment They will draw upon observations and, where
appropriate, use a selection of diagnostic tests to help establish a picture of what the child can do.
These might include NFER tests; use of the interim assessment frameworks to support assessment of
Reading, Writing and Mathematics; use of the sample SATs tests; RWI Phonics assessment; book
banding; and COLPAI Reading and Writing assessment grids. Ongoing teacher assessment will ensure
a holistic and robust judgment, building a picture of what the child can do over time and further
support next steps in learning.

If a child has joined COLPAI from another school in the United Kingdom, the child may have a ‘CTF
file electronically transferred to the school. The office manager must ensure this file and any physical
records relating to the child (including assessment information) are received by the school. The data
and office managers are responsible for uploading this information into an Information Management
System, assigning any known vulnerabilities where appropriate. Newly arrived pupils without prior
KS1 performance information should have end of KS2 targets set for them by the end of the half term
in which they arrive. This is the responsibility of their class teachers with support from Senior Leaders.



http://www.gov.uk/guidance/reception-baseline-assessment
http://www.gov.uk/government/publications/reception-baseline-assessment

8.0 SEN Assessment — An Inclusive Approach

The principles of this assessment policy apply to all pupils, including those with special educational
needs or disabilities (SEND). Assessment is used diagnostically to contribute to the early and accurate
identification of pupils’ special educational needs and any requirements for support and intervention.

At COLPAI, those pupils who require additional and different provision to ensure they make adequate
progress are considered to have SEND. SEND can be grouped into four categories: communication
and interaction; cognition (thinking) and learning; physical and sensory; social, emotional and mental
health. We use meaningful ways of measuring all aspects of progress, including communication,
social skills, physical development, resilience and independence. We have the same high
expectations of all pupils, accounting for pupils’ effort and progress as well as the academic outcomes
they achieve.

All teachers at COLPAI are teachers of SEND and have responsibility for the delivery of our SEND
provision. They work closely with and are supported by the Inclusion Manager/Special Educational
Needs Coordinator (SENCo), who maintains a whole-school overview through our provision
management systems. At every stage of the assessment cycle, parents/carers and pupils themselves
are involved in co-creating meaningful collaborative plans for the child and their learning.

Further to and, in some cases, in the place of the assessments detailed earlier in this policy, the school
will make use of supplementary diagnostic assessments to contribute to the early and accurate
identification of pupils and young people’s special education needs and any requirements for support
and intervention.

For pupils working below the national expected level of attainment, our assessment arrangements
will consider progress relative to pupil starting points, and take this into account alongside the nature
of pupils’ learning difficulties. For pupils with significantly high levels of SEND, supplementary
assessment and data analysis programmes are used. For those of who are not achieving National
Curriculum levels, Pre-Key stage assessments or The Engagement Model are used. Where pupils with
SEND undertake NFER assessments, appropriate access arrangements are made.

9.0 Reporting Assessment to Parents and Carers

Further to regular informal opportunities for discussion, parents/carers are invited to individual
meetings with their children’s teachers in the Autumn and Spring terms. Parents/carers may view
their children’s work at these meetings. Written reports are shared with parents/carers at the end of
each academic year. The school’s weekly newsletter celebrates pupils’ efforts and achievements.
Tapestry is used by EYFS staff to keep parents/carers abreast of their children’s learning
developments.




10.0 Reporting Assessment to Stakeholders

Governors scrutinise the effectiveness of the education provided through various committees. These
committees make monitoring visits, scrutinise school performance information and hold senior
leaders to account for the achievement of pupils and groups within the school relative to national
expectations. Senior leaders report whole school performance information analysis to governors at
least three times annually. Governors will also analyse published and validated performance
information such as RAISE Online and Data Dashboard in order to ascertain the school's strengths
and areas for development, agreeing and actions to address these.

A termly data drop into Progress Teaching informs discussions about pupil progress and outcomes
between school senior leaders and officers from the City of London Academy Trust.
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